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Contribution

Research literature points out that difficulties in integrating career and family demands are some of the central stress factors in
teachers’ lives around the world. The negative consequences of work-family conflict are numerous and influence teachers’
wellness in careers as well as in their private lives. In particular, it seems that pre-service teachers are not fully aware of this
difficulty, rather quite the opposite, while studies describe one of the main motivations for choosing the teaching profession as
the hope to reconcile private and professional lives. Due to the importance of the subject for the teachers' well-being and
considering the small number of studies focusing on this issue, the objective of the current paper is to investigate the pre-service

teachers’ future perspectives and in-service teachers’ attitudes concerning the work-family relations.

Much of the research related to the work-family interface has focused on the conflict between work and family. Conflict is often
conceptualized as role pressures from work and family that are mutually incompatible, such that participation in one role is made
more difficult by virtue of participation in the other role (Greenhaus & Beutell, 1985). According to Frone (2003), the relevant terms
are work to-family (WFC) and family-to-work conflict (FWC). Along with the difficulties arise from the integration between work and
family life, research literature describes beneficial relationships between these two spheres (Greenhaus & Powell, 2006). Although
there is less research on facilitation than conflict, research evidence indicates that WFF and FWF are two distinct constructs

(Cinamon & Rich, 2010). Both forms of facilitation have been found to be related to a range of outcomes. In their conclusion of the
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review of the work and family relations in terms of conflict and facilitation, Whiston and Cinamon (2015) point out the lack of
research data regarding the facilitation attitudes. These authors describe WFC as a prevalent issue in our society that is associated
with family outcomes such as family distress, marital discord, and family dissatisfaction. The primary antecedents to WFC are in
the work domain, and those with the largest correlations tend to be work stress and job demands. Furthermore, it appears that
the most potent antecedents of FWC are family-related factors such as family stress and conflict. Both WFC and FWC are
associated with numerous negative outcomes that affect individuals. WFC is related to an influence on family variables such as
marital and family dissatisfaction (Carlson & Kacmar, 2000; Frone, Yardley & Markel, 1997). WFC also appears to influence factors
in the work domain, given that WFC has been found to be negatively correlated with job satisfaction and work performance (Allen

et al., 2000; Hoobler et al., 2010).

FWC has been found to be associated with work dissatisfaction and job malfunction, lower job performance and burnout (Carlson
& Kacmar, 2000; Cinamon & Rich, 2010). Byron (2005) found that family stress, when compared with other family variables, had
the largest correlational effect size with FWC. Spousal relations affected FWC as well; when spousal support decreased and
criticism increased, FWC also increased (Grzywacz & Marks, 2000). FWC can also emerge from work-related demands (Whiston &
Cinamon, 2015). Strain-related demands at work, which had a strong correlation with WFC, were found in even

stronger correlation with FWC (Voydanoff, 2005). WFC among mother teachers is essential in their professional occupation, which
is different from other occupations. Findings indicate that mother teachers feel that the conflict is expressed mainly in the

measure of influence work has on their home more than the influence the home has on their work (Greenhaus & Beutell, 1985).

Method

The research implies a sample of 728 pre-and in-service teachers in Israel and Switzerland. The Swiss sub-sample includes 389
participants of all disciplines (primary and secondary school) in the University of Teacher Education BEJUNE; the Israeli
participants are 339 teachers of all disciplines in the Beit Berl College. The study aims at answering the following research
question: Would there be any differences between Swiss and Israeli teachers regarding the anticipated WFC/FWC levels? Our
hypotheses are the following: in-service teachers in both countries will demonstrate higher levels of WFC/FWC than pre-service
teachers; women will express higher levels of anticipated WFF and FWF than men within the two countries; there will be
differences between female and male pre-service teachers at the same stage of their studies regarding their levels of anticipated
WEFC/FWC and WFF/FWF within the two countries. A questionnaire has been administered in both countries to measure the
teachers’ perceptions regarding work-family relations. It includes four parts. The first concerns respondents’ personal information
(age, gender, marital status). The second part is adapted from the Life Roles Salience Scale (LRSS) measuring the attribution of
importance to life roles. Originally it included 40 items: 5 items for each of the 8 dimensions of investigation (occupation role
reward value, occupational role commitment, parental role reward value, parental role commitment, marital role reward value,
marital role commitment, homecare role reward value, homecare role commitment). In the current research, we have decided not
to include both of the homecare dimensions, because considered as irrelevant for our purposes. The third part is based on the
questionnaire of Wayne, Musisca and Fleeson (2004) that includes 16 items: 4 items for each of the 4 dimensions investigated
(WFC, FWC, WFF, FWF), based on a 5-level Likert scale. The fourth part included open questions regarding the perspectives the
participants had about work-family integration while choosing the teaching career. The original LRSS and WF/FW/F/C
questionnaires are in English. We used Hebrew versions of them for the Israeli sample and French versions for the Swiss sample.
For the quantitative data, statistical tests have been performed to compare participants according to conflicts, facilitations, and
attribution of importance to life roles. The qualitative data have been treated by a synoptic analysis (selection of specific
sequences as examples of representations) and a “diagnostic” posture through which, by a contrastive approach, we identified the

key-factors evoked by teachers through discursive indexes.



Expected Qutcomes

The main results indicate that in-service teachers in the global sample of the two countries demonstrate significantly higher levels
of work to family conflict in two of the items: “Stress at work makes you irritable at home” and “Your job makes you feel too tired
to do the things that need attention at home.” Within the countries, we found that the Israeli in-service teachers demonstrate
higher levels of WFC/FWC than the pre-service teachers. In Switzerland, there are no significant differences in WFC/FWC between
in-service teachers and pre-service teachers. Comparing the Israeli pre-service teachers to the Swiss pre-services teachers, the
Israeli pre-service teachers have significantly higher levels of FWC. Also, we found that all facilitation attitudes’ levels are
significantly higher among the Israeli pre-service teachers than the Swiss pre-service teachers. The Israeli in-service teachers
demonstrate significantly higher levels of general conflict relations and FWC than Swiss in-service teachers. All facilitation attitudes
levels are significantly higher among the Israeli in-service teachers than the Swiss in-service teachers. Concerning the gender,
women express more facilitation attitudes than men in the general sample of the two countries and express more facilitation and
conflict attitudes than men at first year of studies in the general sample and within the Swiss group. In general, the levels of the
Israeli sample regarding conflict, facilitation and importance attribution to life-roles are consistently higher than the levels in the
Swiss sample. Results within the two countries are generally consistent with global research data regarding pre-service teachers’
expectations about future work-family life, only emphasizing the in-service conflictual perspectives. These findings invite us to

reassure the need of addressing this aspect in teacher education programs and novice teachers’ supervision.
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