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the resolution of the problem, despite the multiple manipulations by the
experimenter. In other words, the child must riot only understand what the
discussion is about but also what it is not about! Despite the perceptual
evidence displayed, the experimenter actually is interested in the quantity
of juice and not in the level of the juice or in the pouring and drinking of
juice. Thus, the more obvious social cues in this situation are, in reality,
the very ones that the child must ignore. In order to reach an advanced
developmental level in an operatory task, the child has to realize that the
perceptual transformation that occurs after each pouring and that seems
to have a certain importance (as indicated by the questioning it provokes
from the experimenter) is prec15ely the point not to take into consideration
when answering! .

The type of material utilized in a task can likewise enhance or
inhibit the child’s cognitive performance. The presupposition of the con-
servation of liquid task is that the child should not associate the elements
of this new situation with any previous experience.

Social Relations in the Testing Situation. The interpersonal situation
in which a cognitive response is solicited from the subject is not only
influenced by his or her perception of the task and context but also by the
kind of social relations existing between the interactants and by the par-
ticular expectations associated with these relations.

In the liquid conservation task, the child is told by the adult to pour
an equal quantity of juice for each of them. In light of the social relation
existing between the two participants. this request could strike the child
as aberrant, given the fact that adults and children are not equal in respect
to their social and physical status. In order to become a conserver, the child
must come to realize that the physical and social status of the partners are
not relevant to the task. The child must abstract the problem from the
embedded social relations in the testing situation.

In the research of Perret-Clermont and Schubauer-Leoni (1981), the
observation that girls gave conserving judgments more often when they
had to share the juice between the experimenter and themselves than when
the juice was divided up for two dolls could be explained (partiallly) by
the supposition that it was easier for them to abstract from an actual social
relationship than from a “let’s pretend” pretext embedded within the test-
ing situation. The “dolls” condition seems to demand more abstraction as
the child effectively must understand that the point of the “game” is the
equal sharing of the juice and not playing with dolls.

Expectations of Role and Episode. The conservation of liquid task
considered as a social event can be analyzed in terms of the expectations
the interactants hold concerning their respective roles and the script of the
episode. Faced with a novel situation, the child is likely to refer to similar
previous interactions in order to orient his or her behavior. School children
very probably have developed elaborate schemes of conduct or scripts for
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