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what the other has to say. To do this Holmes presents an extension of Piaget’s
equilibration model which emphasizes the role of ‘purposes’ (‘disciplined but still
assertive “will”’’ p. 46) in individual behaviour and which throws light on that
‘extension of the non-animistic we call “science”. “Science” is but the articulated
outcome of men’s enterprise . . .” Holmes concludes that the ‘purposive base of
science is all too readily forgotten’ and he underlines the need to be ‘alert to the
motivational dimension of what we see as “there” ’ (p. 47).

In her chapter, G. Szagun presents an interpretation stressing the importance
of the semantic dimensions of the development of children’s speech. She
presents evidence suggesting, ‘that language development is part of ge_neral
cognitive development, a view which has been held by Piaget’ and thereby
stresses in her analysis of the acquisition of linguistic structures ‘the process and
the gradual development of form and of meaning’ (p. 204) (reviewer’s italim)..

. The importance of taking meaning into account is also the conclusion to which
Wason comes when examining critically Piaget’s theory of formal opbnﬁm
The results Wason presents suggest that reasoning, even in highly selected
university students, is ‘radically affected by content in a systematic way, and this
is incompatible with the Piagetian view that in formal operational thought the
content of a problem has at last been subordinated to the form of relations to
it’ (p. 132). “... even mature intelligence is much more affected by content or
meaning than the theory of formal operations seems to allow’ (p. 134).

This is an interesting convergence of different authors towards an increasing
importance . granted to the ‘purposes’ of behaviour, the meaning of
communication or the content of the task. It could suggest that a deeper
understanding of the role of relevance in cognitive functioning is now required.
It could also lead to the careful study of how and under which conditions reality
becomes meaningful to the child. In particular, we could ask to what extent the
persons living with a child are responsible for the way in which the developing
individual comes to interpret his own experience. To what extent also do they
induce him to communicate and hence to express himself verbally? Do they
draw his ‘cognitive attention’ to certain problems? Do they get him involved in
trying to master certain situations? Could this construction of meaning be
essentially a social construction? Exploring such a hypothesis is a task the
social psychologist could assign to himself. In doing so he might contribute
to—and perhaps go beyond—the scope of the present research reviewed by
Geber and bring to attention the casual relationships that bound social
interaction and social and cognitive development. It would allow concentration
not only on the consequences of maturation or of cognitive development for
social concepts and social behaviour, but also on the analysis of the social causes
of development. From Geber’s review it appears that the link between social
and cognitive development has been approached from a mostly correlational
point of view quite in accordance with Piaget’s hypotheses on the isomorphism
of the individual genesis in the two cognitive and social spheres. Geber
concludes that indeed a general process of decentration can be observed in
different areas ‘but the nature of the impetus to change, the characteristics of
the social interactions which “trouble” the schema and stimulate equilibration,
needs yet to be considered’ (p. 233).






would speak here of ‘social norms’. The social psychologist would then have to
study how the child develops in interaction with these demands. These would be
approached not globally but in their specificity; the problem being not only to
observe how the child understands these demands (interesting perspectives are
reported by Geber on children’s social concepts) but also to succeed in noting
the impact of these demands on the child’s development according to how he
understands them. _

Under which conditions are these demands conveying meaning to the child’s

activity? Are they directly inducing him to explore new areas of his physical and
social environment? Are they requiring the child to adapt to conditions new to
him? In other words are they sources of those disequilibria (and these would be
the source of the dynamics of the equilibration model) that the child manages to
master only thanks to the more advanced cognitive means that he then gets 0
elaborate?
. How does the social construction of meaning take place? Several authors: in
Geber’s book raise the question. But precautions must be taken to study this
problem not only within a psychological perspective but also in a.social one; if
biological reductionism is to be avoided in the end.

In the case of the book by Christiane Vandenplas-Holper, the author offers
here a broad review of experimental investigations in the field of the social
development of the child which will be especially welcomed by her French
speaking audience, as the works referred to are usually not available in French
but dispersed in various specialized journals, mostly North  American ones.
Vandenplas-Holper is interested in analysing the convergences and divergences
that appear within the theoretical frameworks and the data collected by two
presently important currents in the study of the socialization of the child, the
social learning approach and the cognitive developmental approach. She looks at
their work in various now classic domains such as the importance of play—and
especially of socio-dramatic play—for cognitive and emotional development,
role-playing skills and the ability to decentre, moral development, and the
growth of psychosexual attitudes and identity. This review will be a very
valuable mine of information for all those interested in experimentation in these
domains, which now have their own traditions. The author’s intention is also to
make these research findings available to educationalists concerned with the
choice and elaboration of pedagogical methods. But as the author herself says at
many points, there is a great risk of overgeneralization—or of reductionistic
simplification—in trying to deduce practical outcomes directly from the results
of laboratory investigation. If laboratory experiments are to be heuristic and
justify the choice of certain educative methods, then given that the reality of the
field is always more complex than the reality of the experiments, educationalists
should still check systematically that the practices implemented do have the
predicted outcomes and benefits. This precaution seems to have been taken in
only very few of the research works reviewed, for most of them were conducted
for psychological reasons and not pedagogical ones.

From this review there emerges a feeling of convergence between the two
often opposed approaches in the study of the child’s socialization; the social
learning studies have always set the emphasis on the structuring effects of the
environment, and the equilibration model of most of the developmental
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